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Pupil premium strategy statement            

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Parish C of E Primary 

Number of pupils in school  601 

Proportion (%) of pupil premium eligible pupils 14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020-2023 

Date this statement was published September 2022 

Date on which it will be reviewed September 2023 

Statement authorised by Rachel Coleman 

Pupil premium lead India McLaren 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £108,030 

Recovery premium funding allocation this academic year £12,180 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£120,210 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Parish C of E Primary School, we have high expectations for all pupils in our school, 

and believe that with great teaching, effective engagement with parents and a 

personalised approach to meet children’s individual needs, every child can fulfil their 

individual potential. Our aim is to use pupil premium funding to help us achieve and 

sustain positive outcomes for our disadvantaged pupils. Whilst socio-economic 

disadvantage is not always the primary challenge our pupils face, we do see a variance 

in outcomes for disadvantaged pupils across the school when compared to their peers 

in particular: 

- Attendance and punctuality  

- Gaps in prior learning 

- Emotional wellbeing  

- Behaviour 

- Life experiences compared to their peers 

Our main focus at Parish is to continually develop our high-quality teaching which will 

not only benefit the pupil premium children but also the rest of the class therefore 

developing a whole school approach, so all pupils can flourish.  

Through thorough and regular assessments, the class teachers and SLT will monitor 

differences in children’s knowledge. Targeted interventions are implemented and 

reviewed half termly. Key interventions and approaches are adopted on a whole school 

level and are not only restricted to pupils eligible for the Pupil Premium. Some specific 

interventions and school initiatives have been made possible by allocating the Pupil 

Premium and/or catch-up funding. 

The past two years have had a big impact on the children’s emotional wellbeing and the 

staff have identified more children that need support. We continue to provide a full-time 

family worker and counselling support once a week.  

SLT have developed the behaviour policy which is being embedded into the classrooms. 

The rationale for doing this was to focus the children on the schools’ learning behaviours 

and virtues. Through the use of an app, “MarvellousMe”, each class will be having 

consistent rewards, a more inclusive approach with a focus on positive behaviours which 

also involves parents more.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance and punctuality  

Whole staff approach to help monitor absence and address issues. Staff 
will be proactive in liaising with parents. 

2 Gaps in prior learning 

Our assessments show that disadvantaged pupils generally make less 
progress from their starting points when entering school. Overall, PP 
children have knowledge gaps and find it difficult to retain/recall prior 
knowledge. The impact of COVID-19 has meant that this gap has widened 
for a number of PP children. 

Whilst the types of barriers to learning and the difficulties disadvantaged 
pupils experience vary, their overall academic progress tends to be lower 
in most subjects compared to non-disadvantaged pupils. This trend is 
most recognisable in writing in particular the boys. 

This includes speech and language difficulties and a lack of exposure to 
a wide range of vocabulary especially when they start in Reception. The 
Reception teaching assistants are all receiving training in SALT and there 
is a screening program in EYFS – NELI to help early identification of 
needs. 

 

3 Emotional Wellbeing 

Our assessments, observations and discussions with pupils and families 
demonstrate that the education, wellbeing and wider aspects of 
development of many of our disadvantaged pupils have been impacted by 
the pandemic to a greater extent than for other pupils. These findings are 
backed up by several national studies. Promote positive health for all 
pupils and staff which allow those at Parish to flourish.  

4 Behaviour 

Our assessments, observations and discussions with pupils show that 
disadvantaged pupils generally have greater challenges around 
communicating and expressing their needs than their peers, including 
non-verbal, limited language and social interaction difficulties. 

Some pupils in receipt of PP funding show weaknesses in learning 
behaviours. These pupils physically and emotionally lack self-belief, 
determination, resilience and readiness to learn. They can struggle to 
reflect and evaluate their own learning and often lack self-motivation and 
confidence to improve.  

5 Life experiences compared to their peers 

Some pupils have limited life experiences beyond their home and 
immediate community. They may also have limited access to books, 
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libraries and technology (such as computers, Wi-Fi etc). This potentially 
could have affected their home learning during lockdown.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

For pupils to meet national 
expectations for attendance 
of 96% 

▪ SLT to monitor PP children’s attendance. 

▪ Continue to offer breakfast club and after school club 
to PP children who are highlighted as not being in 
against national expectations. 

▪ Family worker provides support to parents. 

▪ Reward system for good attendance will be 
implemented after pupil, parent and staff 
discussions.  

▪ End of term awards and celebration assembly.  

▪ Class teachers to liaise with parents about continual 
absences.  

▪ Class use Arbor to check attendance and are 
proactive in following up concerns. 

Disadvantaged pupils make 
at least expected progress 
from their individual starting 
points in all areas of the 
curriculum and especially in 
Reading, Writing and Maths.  

 

The gap is narrowed in the 
progress and attainment of 
PP and non-PP children. 

▪ Those pupils who have not made their expected 
progress are supported and tracked closely to 
ensure they make accelerated progress and 
‘catchup’ or exceed prior attainment standards.  

▪ Children who need to make accelerated progress, 
receive targeted high-quality intervention which is 
monitored by school leaders. 

▪ Support staff and class teachers support learning 
effectively using AFL strategies to identify and 
address learning gaps and misconceptions. 

▪ Targeted pupils receive additional speech and 
language therapy and intervention. 

▪ All pupils are exposed to new vocabulary throughout 
the curriculum as part of Word Aware initiative. 
Expand vocabulary, opportunities etc. to improve 
access to the curriculum and raise aspiration. 

▪ Pupils read regularly at school and at home. They 
have access to high quality books for individual and 
guided reading. 

▪ EYFS pupils are supported with NELI. 

▪ A new phonics scheme will be implemented from 
EYFS-KS1 to improve literacy, using a consistent 
approach throughout the school. 
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▪ Children have access to a wide range of texts to help 
develop a love for reading, which will have a positive 
impact on their progress.  

▪ Interventions are planned, implemented and the 
impact is assessed regularly. 

▪ SLT track children’s progress and hold pupil 
progress meetings to discuss any issues of concern. 

▪ Whole class reading sessions 

▪ Class teachers plan from high quality texts from the 
literacy tree 

▪ Reading and magazine subscription  

▪ Outdoor reading hub to be developed to create a 
love for reading. 

▪ Continuous provision in EYFS and Y1 to focus on 
social interaction as well as academic needs. 

▪ Gross motor skills and fine motor skills provision via 
PE nurture group. 

PP pupils are confident and 
know where to turn to for 
support. 

PP children are happy to 
attend school and are able to 
regulate their emotions. 

▪ Learning walks and discussions with children show 
that they have appropriate aged self-organisation 
and are being encouraged to be independent by all 
staff.  

▪ Pupils show that they are resilient and able to learn 
from mistakes. Teachers are modelling this 
behaviour. 

▪ Support staff are used effectively to challenge and 
guide children without creating an over reliance on 
adult support. 

▪ Children are taught P4C lessons weekly where their 
learning attitudes are developed. 

▪ Y5 teacher is trained at teaching mindfulness 
lessons as Senior Mental Health lead. 

▪ Lunchtime clubs. 

▪ Family worker supports children in managing 
relationships and friendships as well as families. 

▪ Training for new Mental Health lead, the school will 
have access to activities, provision and use outside 
agencies.   

▪ Pupil voice meetings every half term.  

▪ Nurture groups (Monday-Wednesday) 
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All pupils exhibit excellent 
learning attitudes and 
demonstrate the school core 
values. 

▪ Teachers teach and model these behaviours. 
Children demonstrate these behaviours throughout 
the school day and in their lives outside of school. 

▪ Teachers to implement the new behaviour policy. 

▪ Core virtues and ethos of the school is explicitly 
taught throughout the curriculum. 

▪ Focus on positive restorative justice procedures. 

▪ Mentoring adults support children with severe 
emotional needs.  

▪ Use of Y6 buddies and play partners at lunchtimes. 

▪ Y6 class ambassadors and prefect roles expanded 

 

To reduce the effect of the 
local socio-economic gaps for 
our disadvantaged pupils. 

▪ Teachers and support staff will plan a wide range of 
visits 

▪ Planned curriculum days 

▪ School visits contribution towards cost for parents 
who cannot contribute full amount 

▪ School may provide extracurricular activities to PP 
children e.g. music lessons  

▪ Mindfulness lunchtime colour club, Y5&6 football 
club, Science club 

▪ All children to be exposed to different sporting 
activities  

▪ Homework club to offer laptops and iPads in case 
PP children are not able to complete their tasks due 
to lack of technology of Wi-Fi 

▪ Children have the opportunity to change their 
reading book at least twice a week  

▪ Home learning is organised in a project-based menu 
to support the link between home and school to 
enrich the children’s learning experiences more. 

▪ Technology based platforms are available to 
children to help with engagement. For example, we 
use times table rock stars, which can help children’s 
confidence in their times tables abilities.  

▪ All children will have forest school at least once a 
year where the correct equipment and clothing will 
be provided for them.  

▪ Nurture provisions for Y1-6, which will incorporate all 
areas of need (physical, emotional, cognitive and 
communication). This enables meeting the needs of 
the children, so they can flourish and make good 
progress.   

▪ Pupil voice meetings held every half term. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  £55,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

▪ The best available evidence 
indicates that great teaching is the 
most important level schools have to 
improve outcomes for their pupils. 
Having experienced leaders 
coaching (teacher development 
lead) and offering in class support 
will be the best way to ensure our 
teaching is of the highest level and 
our teachers feel supported, with the 
use of ‘walkthrus’ to strengthen 
quality first teaching. 

▪ Bespoke CPD linked to SIP, and 
appraisal to develop and embed 
pedagogy and high-quality teaching 
that enables all disadvantaged 
pupils to flourish.  

▪ Classroom teaching is of a high 
standard and meets the needs of 
disadvantaged pupils. 

▪ Interventions are used effectively to 
target necessary pupils.  

▪ Interventions are regularly 
reviewed, therefore children can be 
changed if needed 

▪ Pupils are given effective feedback 
on their learning.  

▪ The school provides a robust CPD 
programme with support from core 
leaders. 

▪ Metacognition and pedagogy 
training is embedded for all teaching 
staff.  

▪ Subject Leaders: support pupils, 
through progression models and an 

Pupil_Premium_Guidance_iP
DF.pdf 
(educationendowmentfoundati
on.org.uk) 

“Ensuring an effective teacher 
is in front of every class, and 
that every teacher is supported 
to keep improving, is the key 
ingredient of a successful 
school and should rightly be 
the top priority for Pupil 
Premium spending” 

 

“Good teaching is the most 
important lever schools have 
to improve outcomes for 
disadvantaged pupils. Using 
the Pupil Premium to improve 
teaching quality benefits all 
students and has a particularly 
positive effect on children 
eligible for the Pupil Premium” 
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https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
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awareness of schema, to deepen 
their transferable knowledge. 

▪ Focus on explicit vocabulary 
teaching, using metacognition and  
self-regulation skills 

▪ Vocabulary is explicitly taught and is 
visible in the learning environment 
to improve knowledge/ 
understanding. 

▪ Word Aware strategies used in 
classrooms to support 
disadvantaged pupils and in 
interventions. 

▪ Curriculum development to support 
teaching of explicit vocabulary 
teaching. 

▪ Ensure that targeted support is 
reviewed regularly and adjusted 
according to level of need and 
progress. 

 

 

Understanding the meaning of 
a text requires a combination 
of word recognition and 
language comprehension: 
Learning to Read: “The Simple 
View of Reading” | National 
Center on Improving Literacy 

 

Evidence suggests that 
teachers must carefully 
introduce new content to 
pupils to ensure they can 
understand fully. An overload 
of information when introduced 
to a new topic can look like… 

-“incomplete recall, failing to 
follow instructions, place 
keeping errors and task 
abandonment” 

Cognitive Load Theory and its 
application in the classroom – 
The Early Career Hub 
(chartered.college)  

 

2 and 4  

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £35,080 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

▪ Vocabulary exposure for PP 
children who do not have as an 
extensive range of vocabulary. 

▪ Support for teachers in embedding 
good practice in classrooms. 

▪ Whole school strategies to support 
explicit vocabulary acquisition are 
being implemented. 

▪ Speech and language support is 
being offered consistently with Word 
Awareness embedded.  

▪ Teachers have regular guidance 
and advice from speech and 

Word Aware - Thinking 
Talking 

 

 

Best Start in Speech, 
Language and 
Communication: Supporting 
evidence 
(publishing.service.gov.uk) 

 

Research Evidence on 
Reading for Pleasure – DfE 
“Reading enjoyment has been 

2 

https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://earlycareer.chartered.college/cognitive-load-theory-and-its-application-in-the-classroom-3/
https://earlycareer.chartered.college/cognitive-load-theory-and-its-application-in-the-classroom-3/
https://earlycareer.chartered.college/cognitive-load-theory-and-its-application-in-the-classroom-3/
https://earlycareer.chartered.college/cognitive-load-theory-and-its-application-in-the-classroom-3/
http://thinkingtalking.co.uk/word-aware/#:~:text=Word%20Aware%20is%20a%20structured%20whole%20school%20approach,will%20extend%20the%20word%20learning%20of%20all%20students.
http://thinkingtalking.co.uk/word-aware/#:~:text=Word%20Aware%20is%20a%20structured%20whole%20school%20approach,will%20extend%20the%20word%20learning%20of%20all%20students.
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
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language therapist and this is 
ongoing.  

▪ Tailor Speech and Language 
support across all year groups. -
support for teachers in embedding 
good practice in classrooms -
targeted intervention (individual and 
group) for disadvantaged pupil. 

▪ Increase the amount of Speech and 
Language support across all year 
groups. Especially EYFS staff. 
(online training also recommended 
by TK). 

▪ NELI Project for EYFS staff 

▪ Embed a culture of reading and 
hearing books read to develop a 
love of literature. 

▪ Early morning interventions in upper 
KS2 for targeted English and maths 
support.  

reported as more important for 
children’s educational success 
than their family’s socio-
economic status (OECD, 
2002)” “Evidence suggests 
that reading for pleasure leads 
to increased attainment.” 

▪ Increased access to counselling and 
nurture/emotional support. 

▪ Interventions for nurture and 
emotional support established. 

▪ Greater number of children are 
receiving emotional support. 
Narrative therapy and nurture 
interventions are supporting 
children and supporting their access 
to learning.  

▪ Behaviour management strategies 
and mentoring implemented to 
support emotionally vulnerable 
pupils. 

▪ SCARF PSHE curriculum are 
supporting children and supporting 
their access to learning. 

▪ Train member of staff as senior 
mental health lead 

bacp-school-based-
counselling-for-all-briefing-
dec15.pdf  

 

“20% of children have a 
mental health problem in any 
given year, and about 10% at 
any one time (Mental Health 
Foundation, 2005). That is 
around three children in an 
average class” 

The government Green Paper  

Transforming Children and 
Young People’s Mental Health 
Provision' (December 2017) 
wants a Mental Health Lead in 
every school (trained member 
of school staff).  
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Interventions: 

▪ Ensure that targeted support is 
reviewed regularly and adjusted 
according to level of need and 
progress.  

▪ Some children receive 1:1 support 

▪ Small intervention groups to need 
the needs of PP EHC children.  

 

Small group tuition | EEF 
(educationendowmentfoundat
ion.org.uk) 

 

This study highlights the 
impact on small group 
interventions with a trained 
HLTA/TA or class teacher 
when applicable.  

2, 3 and 4  

https://www.bacp.co.uk/media/2127/bacp-school-based-counselling-for-all-briefing-dec15.pdf
https://www.bacp.co.uk/media/2127/bacp-school-based-counselling-for-all-briefing-dec15.pdf
https://www.bacp.co.uk/media/2127/bacp-school-based-counselling-for-all-briefing-dec15.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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- “One to one tuition and small 
group tuition are both effective 
interventions”  

- “Small group tuition is most 
likely to be effective if it is 
targeted at pupils’ specific 
needs.” 

- “Low attaining pupils 
particularly benefit from small 
group tuition” 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £30,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Breakfast Club and 
Afterschool club 

▪ Breakfast is provided to 
children. This is helping 
to improve attendance 
and concentration in 
lessons 

▪ Increased focus on 
attendance to support 
families with attendance 
and punctuality. 

 

Stat guidance template 
(publishing.service.gov.uk) 

 “Breakfast clubs can be a way of 
encouraging pupils to get to school on 
time. Providing breakfast free of charge 
can encourage parents to let their children 
come in earlier.”  

1 and 4  

Family worker 

▪ Emotional and mental 
health support to enable 
pupils to focus on 
learning and progress.  

▪ Regular meetings to 
provide support, 
guidance and advice to 
parents (community 
hub development) 

Working with Parents to Support 
Children's Learning | EEF 
(educationendowmentfoundation.org.uk) 

This report highlights the importance of 
schools supporting parents, helping to 
embed homework habits, routines, and 
encouraging children to set achievable 
goals and managing their time and 
emotions. “There is an established link 
between the home learning environment at 
all ages and children’s performance at 
school.” 

1, 3 and 4  

 

Counsellor 

▪ Offers a safe space  

 3 

School trips provided  Extra-curricular activities, soft skills and 
social mobility - GOV.UK (www.gov.uk) 

5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603947/Evaluation_of_Breakfast_Clubs_-School_briefing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603947/Evaluation_of_Breakfast_Clubs_-School_briefing.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://www.gov.uk/government/news/extra-curricular-activities-soft-skills-and-social-mobility
https://www.gov.uk/government/news/extra-curricular-activities-soft-skills-and-social-mobility
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▪ To broaden their 
cultural experiences.  

▪ Provide support for 
essentials e.g. uniform, 
food. (community hub) 

▪ Donations for break 
time snacks have been 
asked so PP children 
have healthy snacks 
available. 

Food is provided to the most in need on 
regular basis. 

 

4 and 5 

▪ Extra curricular 
activities provided e.g. 
music lessons. 

▪ PP represent school at 
Aquinas events 

 

Extra-curricular activities, soft skills and 
social mobility - GOV.UK (www.gov.uk) 

5 

 

Total budgeted cost: £ 120,210 (£55,000 + £35,210+ £30,000) 

https://www.gov.uk/government/news/extra-curricular-activities-soft-skills-and-social-mobility
https://www.gov.uk/government/news/extra-curricular-activities-soft-skills-and-social-mobility
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Attendance and 

Punctuality  

PP pupils’ attendance was 90.22% compared to 94% of non PP. 

Attendance data is collected and monitored by the Attendance 
Officer/ Family Liaison Officers and SMT 

Breakfast Club and After School Club – 12 pupils 

All children have a settled start to the morning and are ready to 

learn. School open from 8.00am with toast and cereal provided 

for those who would like it. A range of activities are available 

during the hour. Those children who attend are at school on time 

and are settled for their learning.  

Gaps in prior 

learning  

Due to COVID-19, performance measures have not been 
published for 2021 to 2022, and 2021 to 2022 results will not be 
used to hold schools to account.  

Interventions were given to PP children identified at risk. 

Data is closely monitored by SLT and teacher assessment 

results at the end of Y6 were all above national. 

Pupil progress meetings were held between class teachers and 

SLT to identify any concerns. 

We used pupil premium funding to provide targeted interventions 

where they were required for pre and post teaching as well as 

additional booster sessions. 

Class teachers and subject leaders are promoting the online 

platforms we use for homework, e.g. bug club, TTRS, ed shed. 

For the next academic year, Parish are developing an outdoor 

reading hub that will be available to all students. A wide range of 

texts will be available which will enhance the children’s 

availability to texts to develop a love for reading.  
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The school will be buying into/setting up a Magazine / school 

reading subscription which will be available for PP pupils to be 

able to take home.  

Emotional 

Wellbeing 

Pupils were included in all aspects of school life.  

Pupils were chosen for extra curricular activities.  

Nurture groups ran for those children who needed additional 

help to support emotional wellbeing. 

Behaviour Families had access to specific resources to support their child’s 

development. 

Pupils had access to family counsellor if needed, offering a safe 

space.  

The schools family worker was in regular contact with those 

families in need.  

Children responded well to Marvellous me app and enjoyed 

positive comments sent home to parents.  

Life experiences 

compared to their 

peers 

The school on occasion has helped to contribute to school trips 

and IOW residential trip.  

Pupils have accessed a range of opportunities including: visitors, 

real-life experiences, trips and curriculum enrichment days. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular 

in England 

Programme Provider 

Trailblazers  

Gateway  

Speech and Language   

Counsellor  

Twinkl Phonics Scheme  

White Rose  
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TTRS  

Bug Club  

Purple Mash  

2 Simple  

Marvellous Me  

Ed Shed  

P4C  
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